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Abstract 
This study focuses on 1) exploring the writing attitudes, apprehension, and self-efficacy beliefs of Saudi learners of 
English as a foreign language (EFL) and 2) understanding the relationship between these components and writing 
competence in English. The subjects were 145 Saudi female undergraduates of English in three higher education 
institutions. The instruments used in the study comprised two questionnaires and two essays. Relevant statistical tests 
were performed. The findings revealed that participants possessed positive attitudes towards writing in English, were 
moderately apprehensive regarding writing in English, and moderately rated their perceived ability (self-efficacy beliefs) 
to write in English. The results also showed that none of the three psychological variables correlated with or predicted the 
writing competence of the subjects. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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_____________________________________________________________________________ 
1. Introduction 
Writing is a combination of emotional and cognitive processes (McLeod 1987). Accordingly, affective 
variables or attitudes commonly influence individuals’ writing. According to Graham et al. (2007: 516), a 
writing attitude is ‘an affective disposition involving how the act of writing makes the author feel, ranging 
from happy to unhappy’. Studies have found that attitudes and beliefs largely influence writing behaviour 
(Burning and Horn 2000; Faigley et al. 1985). Consequently, it is documented that learners who view writing 
positively are likely to engage in writing and exert more effort than those with negative attitudes towards 
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writing (Graham et al. 2007; Knudson 1995). Likewise, research suggests that writing performance can affect 
the type of attitudes generated (Kear et al. 2000). For instance, good performance is likely to maintain 
positive attitudes. However, findings concerning the reciprocity of the relationship between writing attitudes 
and behaviour have been deemed to be inconsistent, and subsequent studies have failed to support this notion 
(e.g. Graham et al. 2007). 
Similarly, self-efficacy is amongst those beliefs that have been critically linked to an individual’s success. 
Bandura (1986: 391) defined self-efficacy beliefs as ‘people’s judgments of their capabilities to organize and 
execute courses of action required to attain designated types of performances’. This definition suggests that 
self-efficacy predicts the outcomes of an activity, depending on a person’s perceived ability. It also depicts 
the beliefs a person has regarding his or her overall control over performance (Bandura 1997). In relation to 
writing, findings of studies on L1 have proved that self-efficacy correlates significantly with writing 
competence (e.g. Shell et al. 1995; Zimmerman and Bandura 1994; Lavelle 2006) as it can predict overall 
writing achievement (Faigley et al. 1985; Schunk and Swartz 1993; Pajares 2003). 
In EFL contexts, studies on Arab learners’ attitudes and beliefs towards learning English are scarce 
(Alseweed 2009). No study, to date, has been carried out to investigate Arabs' attitudes and beliefs about 
writing in English during their undergraduate studies. Most of the few studies that approached psychological 
variables and writing have researched anxiety (e.g. Hassan 2001, Huwari and Abd Aziz 2011, Shawish and 
Atea 2011, Abdel Latif 2007), and those being conducted in the Saudi context, although advancing general 
knowledge, have significant shortcomings; they have been mainly restricted to researching males only (e.g. 
Alseweed 2009, Alnufai 2013, Aljafen 2013).  
Similarly, the present literature on self-efficacy beliefs is inconclusive (Lee 2013; Troia et al. 2012). 
Theorists (e.g. Meece et al. 2006 and Pajares and Valinante.1997) have called for contributions from 
different ethnic and geographical groups to that which has already been explored (the Western context). This 
call has set out the objectives of this research.  
The aim of the present study is to test existing theories with a different data set. Specifically, the study 
mainly investigates the attitudes of Saudi female students towards writing and their self-efficacy beliefs about 
their performance. It additionally explores the nature of the relationship between these psychological factors 
and the overall writing performance.   
2.Methodology 
A mixed-method approach, which included quantitative and qualitative research tools, was employed in 
this study. Specifically, the current data were collected through a self-report survey and two written essays.  
2.1 Materials 
 
A 31-item, 3-point Likert scale survey was developed. The survey contained two questionnaires to 
measure the participants’ attitudes towards writing in English, their writing apprehension, and their self-
efficacy beliefs about their writing competence. Writing apprehension was included in the attitudes 
questionnaire because of the firm relationship between apprehension and attitudes; the fact that apprehension 
is about how writers feel when they write (Dally and Miller 1975; Faigely et al. 1981) deems apprehension to 
be an attitudinal variable. The reliability level of the attitudes section was 0.72, while the beliefs was 0.61. 
This shows that all the variables are consistent to indicate a specific construct and are acceptable. 
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Additionally, the fact that the questionnaire contained adapted items from heavily tested scales (Writing 
Apprehension Test, ESL Writing Apprehension Scale, Writing Attitudes Scale, and Writing Self-efficacy 
Questionnaire) in previous studies confirmed its reliability.  
For writing assessment, Jacobs et al. (1981) suggest that researchers should at least aim for obtaining two 
samples of each participant in order for the writing to be representative of these participants’ writing 
competence. Bearing this in mind, two tasks were designed specifically for the study's purposes. The topics 
assigned for the essays aim to elicit genuine engagement in the writing practice by placing writers in 
authentic situations. By personally engaging the writers in this study, they are placed in an effective learning 
context (Adas and Bakir 2013). In the light of the literature about writing topics, the following writing tasks, 
inspired by the TOEFL writing tasks, were assigned as prompts for writing:  
Essay 1: Life provides us with priceless lessons. Write about a situation that has left you with a valuable 
lesson. You should describe the situation and your reaction then. You should also state the lesson you have 
learnt and how it would influence your views about the future.  
Essay 2: If you could change a custom, or tradition, in the society, what would you change? You should 
describe the custom, or the tradition, and state your reasons for changing it, to persuade your reader. 
Since these two topics revolve around participants’ life and society, it was hoped that they would stimulate 
participants to write enthusiastically. Two experienced ESL teachers (native speakers of English) have been 
recruited to assess the students’ essays holistically and analytically using the ESL Composition Profile 
(Jacobs et al. 1981). 
 
2.2.Participants and Procedure 
Data were collected from 145 final-year  female students of  English at three sites: Girls’ College of 
Education, Umm Al-Qura University, and Taif University. After explaining the study objectives and gaining 
participants’ consent, participants were first presented with the questionnaires in one session and, then, the 
writing tasks, each in one session afterwards. 
3. Results and Discussions 
Responses to the questionnaire were analysed through SPSS (Version 21). Descriptive statistics were 
obtained and reported in Table 1. 
 
Table1: Descriptive statistics of attitudes towards writing in English, apprehension, self-efficacy 
 
 
 
 
 
 N = 145. SD = standard deviation. SW test: p-value of the Shapiro-Wilk test of normality. 
As shown in the table, the results of the analysis indicate that the mean of general attitude (M = 1.84, SD = 
0.35) was statistically significantly different from 2 (t (144) = -5.327, p = 0.000).  As 1.84 is less than 2 (2 = 
neither agree nor disagree), it can be concluded that the participants have a positive general attitude towards 
writing. About apprehension, the mean of writing apprehension (M = 1.95, SD = 0.33) was not statistically 
significantly different from 2 (t(144) = -1.657, p = 0.100).  As a result, it can be concluded that the 
Variable Mean SD Median Min  Max Skewness Kurtosis SW test 
Attitude toward writing 1.84 0.35 1.83 1.08 2.92 0.27 -0.10 0.126 
Writing apprehension 1.95 0.33 2.00 1.13 2.88 -0.20 0.21 0.013 
Writing self-efficacy 1.97 0.39 2.00 1.09 2.91 -0.15 -0.43 0.120 
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participants have a moderate (neither high nor low) writing apprehension. Similarly, the mean of  writing 
self-efficacy (M = 1.97, SD = 0.39) was not statistically significantly different from 2 (t(144) = -0.816, p = 
0.416).  Thus, it can be concluded that the participants have a moderate (neither high nor low) self-efficacy in 
writing. Such information about the participants’ psychology suggests that these students do not find writing 
unappealing and would approach it willingly since they are positively orientated and quite confident of their 
ability to master all of its techniques. Thus, it sounds tempting to propose that students would demonstrate 
good writing competence, taking into account their reported attitudes and beliefs. To find out if this 
proposition would hold true, the scores of the two essay tasks were entered into SPSS and the overall writing 
score was computed. Table 2 demonstrates the output of the statistical analysis.  
 
Table2: Means, standard deviation and range of female participants’ scores in the two essays 
 
The information displayed in the table indicates that the students’ writing competence is similar in both 
Essay 1 and Essay 2 although the two tasks require different rhetorical patterns (Essay 1 is narrative, whereas 
Essay 2 is persuasive). The average mean of the participants’ writing as a whole is 66, and the Standard 
Deviation is 8.0. According to the interpretative guide provided by Jacobs et al., the authors of the 
assessment rubric used in this study, the obtained mean indicates that the writing skill of the participants is 
generally fair. For the college requirement, Jacobs et al. pointed out that this score portrays writing ability 
below the average and that students in this score range will ‘probably experience great difficulty completing 
writing requirements in subject matter courses’ (p. 66). They suggested that students at this level should take 
a preparatory course in writing before engaging in further writing. The sample participants were expected to 
be the most competent writers since they were final-year English undergraduates and they typically have 
spent four years practising writing, not to mention the English composition they had to submit during their 
school years. It is surprisingly unexpected that, after learning English for around ten years and being accepted 
into English departments, the students still could not communicate fluently in writing, especially as they did 
not display negative attitudes and beliefs about writing. This particular finding may call teaching 
methodologies into question.  
As stated in the introduction, the second objective of the present study is to explore the relationship 
between attitudes, beliefs and writing performance. First, the researcher investigated whether attitudes, 
apprehension, self-efficacy and writing competence statistically correlate with each other. The Pearson 
Coefficient Correlation (r) was performed, and the output is displayed in Table 3. 
 
Descriptive Statistics Essay 1  Essay 2          Overall  
  
Number             145      145              145 
Mean 67        65               66 
Standard Deviation 9.68      10.07             8.0 
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Table 3: Correlation matrix of writing performance, attitude towards writing, writing apprehension and writing self-efficacy 
 
As can be seen in the table, the coefficient correlation between writing performance and writing attitudes 
is 0.044, and the p value is 0.298, which is greater than the significant level (p>0.05). Similarly, the result of 
the coefficient correlation between writing performance and writing apprehension (r=-0.030 and p-
value=0.359), and between writing performance and self-efficacy (r =0.068 and p-value=0.209) were 
statistically insignificant. Therefore, it can be concluded that attitudes towards writing, writing apprehension, 
and writing self-efficacy did not statistically significantly correlate with writing performance. This means 
that positive attitudes, low apprehension, and high self-efficacy do not necessarily generate high writing 
competence in the present context.  
The second part of investigating the relationship between writing performance, attitudes and beliefs 
requires exploring if these psychological variables predict writing performance. A multiple regression test 
was conducted to test this relationship. The results are reported belolow 
 
Table 4 Regression coefficient 
 
 
Writing  
Writing attitude  Writing 
apprehension 
Writing self-efficacy 
 
Performance 
.044 
 
.298 
-.030 
 
.359 
 
.068 
 
.209 
 
Model Unstandardized Coefficients St Standardized Coefficients T Si
g 
B Std. Error Beta 
 Writing competence                64.170             7.565                                                        8.483          .000 
 
Attitudes toward writing         .227                  2.592                   .009                             .088           .930 
 
Writing apprehension             -.331                 2.365                   -.012                             -.14           .889 
 
Writing self-efficacy               1.363                 2.270                   .060                              .601           .549 
Past writing                             .671                    .66                      .646                             10.112        .000 
performance 
 
 
376   Maram Alluhaybi /  Procedia - Social and Behavioral Sciences  192 ( 2015 )  371 – 378 
 
 
As shown in the table, the p-value of all the psychological variables is greater than the significant level 
(p>0.05). Thus, it is evident that none of the three psychological variables could predict writing performance. 
This may be due to the low level of the participants’ writing. The fact that writing self-efficacy did not 
predict writing contradicts the strongly held belief by self-belief theorists, e.g. Bandura, Pajares and their 
associates, that self-efficacy is the most significant predictor of writing competence. 
 In the light of the present findings, it is interesting how learners feel at ease with a demanding task such 
as writing in an EFL setting. It is generally believed that learners of an EFL language usually underestimate 
their competence in this challenging skill; however, the present findings demonstrated the opposite. This is 
promising, as it suggests that a learner's psychology may not necessarily act as a blocking filter that 
complicates the learning process; on the contrary, learners seem to be almost psychologically ready and well-
prepared to improve their writing skills.  
In addition to the psychological factors, the literature suggests that past academic achievement can also 
predict subsequent performance in the ESL context (Templine 1999). Therefore, although it is not within the 
scope of the present study, it appears relevant to investigate if previous performance, in this case Essay 1, 
would predict subsequent writing performance, Essay 2. The result showed that past writing performance is a 
statistically significant predictor of subsequent performance. The small time gap between the two writing 
performances might have contributed to this result; since the time between the two writing tasks was only 
two weeks, it is not expected that the participants’ writing competence would have improved significantly 
after performing essay 1.  
4. Conclusions and Pedagogical Implications 
The results of the present study have demonstrated that participants in general held positive attitudes 
towards writing in English, a moderate level of writing apprehension, and a moderate writing self-efficacy. 
The results also showed that, in contrast to the findings in literature, attitudes, apprehension, and self-efficacy 
beliefs were not among the factors that affect writing performance. Similarly, none of these factors predicted 
writing performance. Therefore, it is suggested that, although attitudes, writing apprehension, and writing 
self-efficacy have been found significant in influencing the writing competence of native writers of English, 
they are not conclusive in relation to the writing behaviour of Saudi female English undergraduates in Saudi 
universities.  
 The present study has important pedagogical implications. It suggests that university tutors should devote 
more time for exploring students’ writing difficulties and take on board their need for authentic written 
communication. It is unfortunate that the students were at a disadvantage because of their performance, 
although they maintained positive attitudes, moderate apprehension and self-efficacy. Therefore, since they 
lack experience, tutors need to immediately interfere and support students to exert greater effort and improve 
their writing. It is evident from the study that these psychological variables would not solely improve writing, 
considering that the deficiency lies within the approaches through which writing is taught and delivered to 
the students. Students may not be aware of the seriousness of their position. This lack of awareness might be 
caused by the assessment and feedback procedures employed by the teachers when assessing the students’ 
writing. The burden lies on the writing tutors to make their students realise the importance of improving their 
writing and to tailor a relevant remedy for this problem. As a next step, this study hopes to stimulate more 
research into further exploring the influence of psychology on writing competence in EFL contexts. 
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Appendix 
 
 
 
 
 
 
 
Item type Item description 
Attitude I enjoy writing though writing is difficult at times 
Attitude Learning about writing in English is important for me 
Attitude I'm satisfied with the essays I have submitted to tutors 
Attitude I would like to join a training course in essays writing in English to improve my writing 
Attitude I would take essay writing in English even if it were not a compulsory module 
Attitude I think my writing in English is good 
Attitude I think of my tutors as reacting positively to my writing 
Attitude Writing is a very unpleasant experience for me 
Attitude At times, I find it hard to write what I mean in an essay 
Attitude I do not like to be engaged in writing essays in English 
Attitude Starting an essay is very hard for me 
Attitude If the choice had been to me, I would not have chosen to study essay writing in English 
Apprehension  Attending a class/about writing in English is a very frightening experience 
Apprehension  I am afraid of writing essays when I know they will be evaluated 
Apprehension  I expect to do poorly in writing classes even before I enter them 
Apprehension  When I hand in an essay in English, I know that I'm going to do poorly 
Apprehension  I feel my heart pounding when I write essays under time constraints 
Apprehension  I freeze up when I am unexpectedly asked to write essays in English 
Apprehension  I'm afraid that the other students would criticize my English essay if they read it 
Apprehension  I usually seek every possible chance to write essays in English outside of the lesson limitations 
Self-efficacy When required to use English, I believe that I can express myself clearly in writing rather than 
speaking 
Self-efficacy  While writing an essay, I can easily generate ideas to write about 
Self-efficacy  I believe that I am able to meet the task requirements of the essay 
Self-efficacy I can write an interesting and appropriate essay for a given topic 
Self-efficacy I can use complex language in writing with no difficulty 
Self-efficacy I can start writing with no difficulty 
Self-efficacy When writing an essay, I can use words to create a vivid picture 
Self-efficacy I can adjust my writing style to suit the need of the writing task 
Self-efficacy I can organize sentences into a paragraph to clearly explain a topic or theme 
Self-efficacy I can check and edit my own writing for spelling errors, correct grammar and meaning 
Self-efficacy I can think of ideas rapidly when given a topic to write about 
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